ELET TS e e Ty

T2 R $E ) ABBRFAROQBEREY
PRSI
ik 52

AL EER " BEYIE ) BSERSEAE IR ERE A - D
KRB HERP BT B ER - e — i ERE - FFE - RiE#
JER AT AT B S 58 e U OB SR AR - DA MR A RS B PuE e 2
E=

BATFE B AT SRR RE R 5 LA UIE - — ~ SR EWUE R
SR - B4 BUERRE RN S R A HE TR BN AT B R BRI AR SR A
= HEEEER  HE S o TR BOR = EE A - SRR SR EPUER
BRAIERTG R » =~ PURIBHEE Y E A HIRASEE R - R
e B RS SEESEARE ISR AT H B R AT - 1Y DUE
B & Y SR E WUE MR EP] - SRS EYUEENT SR e T B AR
BT -

o pliE - BERAEANBREEREL - e 2ot amE
BEERIF ST 50k SRR IR TE SRS AU B B2 0 R B B G ~ PR ZET AN (A
{5 FH SR W DA E R R Bl B S s R ALl ) - & am B2 WUE A B
SHEVITRIRUREER] -

AR Ryt e ERe e M E BT oK - DA T8 AR B BB B NI AR 3K
BB HATESE A E U R s - SR YLERIDIE R RS A R
PO AIFE e Ry E i - R S EEREE - (EREREEREE R
AT AR AR B ER RN B - NIRRT E SRR T A - SRS
BHEEHBEHE VT E R LB ETIEEE -

Bsda - SEEYUE - FEE - BE . GFE - BEEE - HATEEEER

DOI : 10.3966/199679772016063301006
R HHE - 2014411 H 19 H #f5 - 201546 H24 HIEM5E# » 20154E 11 H2 H &R
* ARSI Frb TR /N2 Ef » E-mail: linwenchuan8@gmail.com

177



MU HAREHTER F=F+=%%-4

178

& TS

ANrT e 5 20 2R P 25 R 2 B2 i o 1 | 3 B2 A T e v B2 2 Oy o B2
& —HEHEHEMICEEEE - 19602 197058 EE LIFEHE
HY T e R A B R BB SR T AN R BE B I BUER A - N L
TEEE DRI ER TR A BB AT LA - mERE
BEtEt Az AR E BRI - AERIEMZAEEERRE - Tk
MERIGEHEZZE (Gravemeijer, 2004 ) -

TFEHEHFIR T EEERERT WAL - FARRES
EREEE BHEEBMELHBHBRRENERES - mHEE
WroERE I R EL I 2 B2 3% 5T - Simon (1995) AR Y EER MEEEHE

(hypothetical learning trajectory ) #&&FRIZNZA ~ I EETEENFIEEEHE
HERRE BRI S > AR BEEE G - ZEEE RN
PRIEFE R 0 IE 0] DA (RS DAER AR B 28 3 R U BB TR ) AP R
AR EER T A - JfEA CEREE U B (F AR YUE
HAERA R ZE M 2 B RETE o BIA0RTSEHAT] “Mathematical Thinking and
Learning” {E20044 756 1 » SLLABE IR 7 Ao i 2 E #UE R EEE
BRI T AR » DA Clements F1 Sarama (2009 ) DIFEEFHEFRE
BB T3 AR o T 2K 5E A HH BRI 72 R 22 E o AL 2 AT 2R
T, - B SO ERIEEE  BRAE C B STENIHENEER R
FIEEHEMFER S - BB BB RIS — » HF5envEE
RE R H g0 - HEEH R E B EMARIEE (Clements & Sarama, 2004;
Shea & Duncan, 2013 ) -

SR - HATEEEEE 2 E BN EE WUE RIS RS2 2 5H 2 BT
Rt - AW FE H TR BB e 2 WU E R S EEA -
PUN YR E R PRET Ll « — ~ BEPUE R EERE AN 2 = « 25
BERHLERRIRA L 2 = « BEEUERAPIPEAY 2 1Y - BEELELE
HER BB RIS RE R Al 2

FEFEIE iR - ASCGAE R LR AR S R ERAE N A~ R
BOEETEENAETS - BN R RAVEE HUERI M - B - il
ZRRERIRE R R ~ R FIEA 5 DR R BA 6 F B2 2 W (HOR AR 2%
&~ HARBEREE)  FPEEABERET) - MBI EERREN T - #HR



TR BYE A BPHT AR DR SR Y

HEHBEUITHIRUR - DR ZE Ot BRI = 2R T DU AT 2
2% -

Al ~ SPEPENERE AR

BEAR L BEWHEEMEEEEERHIRM S HE (conceptual
maps ) - A DAERAAER A BUER B R A IE P BAE 6 DI 28 e 5 B2 B AR A
TR E BB HAE (Clements & Sarama, 2009) - HiFE
BE - MEEHEEE DB RS MR FBHEEHEEIRE
NS R R G (B2 A U R -

O BEWOERIDIE T ERERE - BHENEE G 0 &
EHERENRIRBEIRG - RKIPHREEYEZEMBE NS - REIER
BHEERFR  DUREEEEUE MR RS B MR 2 A B
PR EERIE - DRERBZNINS - kxR EZETOERRRL -
DU B & R R A B RER R 2 E E - TP R#T R (emergent) £2
HHiiE (Weber & Lockwood, 2014) - Kt - B2 HEAEGZ B EEE

(hypothetical ) HYEEAFRHIEE HRE - FFEHEHEEERENE -
DU 2 B M B BB AT 5 B B VR B 55 — o R AR AR - FRFMIBEE HE
={EEZEITER » SRR AR WER E R AN -

—~ BEHE

BEHEEEEWENIL OER - e S B2 E fuEn # R
ELE AT A & - FEACEEAR - TSR R A B R T SR R ARV RE
MR R ER B R - DU PR A2 A SRR A5 Tl SO R B A S 22 B
AR E - DURFE IR H IR SR 20 M B A ~ BRI B A B R 52
Y - Rt e 2 EYUERFEE H IR - E 25 B 58 R 22 A S22 R
fEEs A% (key developmental understandings ) HYZESR » 2K 3% E P
PR SEHERE TSI (conceptual advance ) MIFH KSR THEIHY
JF5E (Simon, 2006 ) - 441 Clements » Wilson f[] Sarama (2004 ) 75
B4R E P HIEE S (consciousness ) HEJJE [E] P & e Bl 73 il 1 R (E 7
EHHREE - R IIRGE M2 T X - B at B P By & Rl Bl 55 g

179



MU HAREHTER F=F+=%%-4

180

FTEED - BERASEIAYEN AR 3 - 7260 =2+ pRAYER A fE B
Z R EP PGSR EGIRD - EEGRAGETET - RIGSEE PUERY R T
2 W A 8 T o & R R T I RE

o BB LA S )

BT EEE A [ H A3 R A B A ThEE -
REEAVEEEERGUHLE - (R ET 2 E WOE 1 B A5 B 2
THENEE - FELURFE B Gy - Bt 7eel/a il #E2 5w (local instruction
theories ) FRyaRELRE - DI W RN 38 e K AT R Z DR R NE Fp 4K
oF S Tl AN R R D A FCER B e RBRAER EZBENRAE T - B
EEBEHMEA s EER TEEI Y M (Lesh & Yoon, 2004; Simon & Tzur,
2004) o {54 Nickerson fI Whitacre (2010) 5t A4 A9EUEL ( number
sense ) OAIFEREHE A - DUNOGRFE M BRI RE S E I E B

(norms and practices of classroom community ) 32k 3% 5 FEER LA 2L
SRR HURME R EER R B ETUERINE - DUS S EE et 24
2% R I SRR fR RE TR IS B RE ) - 202 AR R FHAS AR T 2548 ) i
{bEk " 100*12 , -

IS  fERETEEPUE BB LB HEA IR - FEEZELT
FAERZE : (—) BAEFEREHEMSNERER ; () BWREH
BRI E Gy - PR ¢ (=) EEREEE S NBEEHIA
& () ZHEEAEBMAEEHNIER » (7)) FHEEEER - &
B2 VR B B R A A A R Y A B B AR -

=~ SRR R ML

B S BRI R A RS TR - R - TR R M
(local learning theory ) 352 FTAHY BUEAHE S + 96 % 35 205 H
T A B R A T R R {0 2R 2 5 2 02 L AL
WS B S (TR LB — - TR AR R R - &
TEEDL T SIEFTA ¢ (—) BMEMEIABESRIERAER 0 () &
TR A RS A B B T B T 2 4 T 5 B



ELET TS e e Ty

SRR (=) BAMBERESZE A BB RER#E (Steffe,
2004) - {40 Battista (2004 ) &4 BRI RS R H R AR ZUE X - 845

5 PRIy IRIE U EHER » 35 IR Y B S R R 2R
1% - MR I FIE ORI HEPE 22 1E BB S ) 3% R FEAZ © Mooney
(2002) A REAMET S-SR - SRHAFRMT - &

it ~ 23R~ oiTiEREE R ZEMEE G - R0t 2/ (FEil e
A ETTH AT EEHIERE - A DLRRRAY G B R B2 A At RS YRR A 2
RIETE - DAMCR i S AR AT 8 5 S R AV B G 20 A -

o Rl - BAMTRERs - BB YUE R SRR A I TEITE « AR
Mo BAEBEEMERE  BEREE PR TR EERREFLE
e FE Y B BRI A B s - HE SR O EREB S AN - PAHERE L
A BRI - DL (holistic ) HY UK PRFERR = B HREE
> BRAEEHUERRE R RN R R - DU A ER A Fr A i AT RR AR
A REHE AR EAERE SR E I AER -

HHSEEEYE B A2« TLE - P s E RS SR
SO R B B AR B B S Y B R AR - LSS R M - SORF ST
- [EEEAERE - il BAEEE R - NS IRAETE R R T
H - ERREEYERT - DB2ERERTL - R EBEHEEHE
PSS B R R P EHYIENANE - FEREE ST - ZEA] LI 2
BHOEHCR TH - REBR ENESEHAE R - BIEEFHBEEEIES -
fani 24 R E SRR > FISCE B AR -

2~ BHEWENIE BOR IR T

Clements F[] Sarama (2004: 82 ) KFEEEIERIIT T B =EFEEL -
B—FEE - BR T ERE HE A E AT BRI KR - B
T RTBCE B BT TR E - B8 R R NG R E S EIZRH
i - MERNARTSHEKREREZNEE CE > BENFEREEE
BEEAERS ~ BETAEMERESULIRE FEH SR - DIPRERIEEE -
B EEES S EE A EEE R » AR S E BRI
ME BB EN R EE B EEET -

ASCPA Clements A1 Sarama (2004 ) Y53 JEMEEL R 3L - S M E R
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SEYOERIMHBPT RN TR - R SEEYUE L2 RB R - Bt
2ot o BERMEBURFE AR FTIP A - DU 3 BIERZ

— > BREHR

ERREEYOERSE — A BIP G A2 EHUE < EE - HrESEE
AE A AR 1 B — B 2l 2 B AR B B A R - R EE =R E R
AR AT YER A E AN - H—  SREFFEREEEE - ik
HENEF IR - P REE GBI - K PRETHEZ P
AL MR TR - SRR R R BRI AUE A - K= - [t
B T A BRI MR R R R BRF B R R S O AR -

(—) i RBER HBRG & ML SR A 25 B B 1Lk

FfE B HENBE N A B 2 B E2E T ER E AL L
BB YEN T ERKE - EPREEYER E AR - KET
HEEEGDIRZHEMBEANESNES R EEESEHR - BEIERE
HEEHERE T - NEWNEEE LB (task features ) FIFIFIZEEK

(cognitive demands ) - EUNAFZEEEE A R EREEE (Stein, Grover, &
Henningsen, 1996 ) -

flan Lannin (2005 ) 7EEfTAREEEHEE RN - FRHEEHEH
B BRETECHEE I EERENESY - PR R AR A — R LRE IRY
BEHEWOE - =L (2009) HIEE ez MR A mEES S - P—
EFEREEIT - MUBZEEERIINE » DI s & 22 i 2% (a) F0 E A
BB IT R R R B S B AR AR AT A A S R

(%) PF R 058 B S8 1) 0 S S g

A E I E RIS RRE B B R B ERIRES - B2 RE MR
TEEIHIARIR © TERREEIRAIIFTE B » T2 BERA T SRAR B0 FO 1 B ARAS TR 2K
BT #EETE (lesson planning) FEFEH » BANA S ENEE
AT ER AR = 2 MY A BB £% - $I40 - Land 1 Drake (2014)
DR ERENEATGTEEHUE - HETEAET S L A SRR



ELET TS e e Ty

o SRIEE RV AIRE S R A B R E MM SRR E o B2 i DA
72 b ELR I ERFE2 20 kF (research-based instructional materials ) ESFEE
EhaREERERE - DUCH RN RE RSN R 2 (Clements
& Sarama, 2008 ) - Amador fll Lamberg (2013) /3 H7{EETCHEZE R
EAE MR WOERY - 15 SRS 2] =2 5 55 FR 256 B e 22 2 1 E Y 5
B e

ETHI ARG B 2 B it 2 OB R E R o H RS RIEHY
HEEE - FTEFSEEEYUER BT - ZEM R R A 2R
WA s B A BRI » AN - DIER AR SR N i T R DR i N R R 2022
R ZEmfE DL NSRS ¢ 1. TEHA (anticipating ) 224 ¥R EEAT
HISE » 2. BE#E (monitoring ) BAETERRREUIBPAT BRI SE » 3. 2E
(selecting ) FfE HYE2 4 2 BIALMI B 2 AR R B AR RE BRI » 4. H HAYAY
HEFe (sequencing ) BRI HE » 05, %5 (making connections ) 24
TR BEEEEAEARI S E » SRR A HEFE RV B R 22« R R B B2 R RE Y
RIFE BRI 5 Zma~C{l (Stein, Engle, Smith, & Hughes, 2008 ) -

(=) BERBSEFRBEME X

B2 AR B R BRSO BR B I 5 O AR AR B A BB R A
ARG FEE N ARV 720 (ways of understanding ) - DA H B
B EE T (ways of thinking ) HYFERE - DI A BB RIRIEE /7
Ao E 2 YUENBE HEN 2% - P B EE B R
3B - FIfekE PR AR KR EE RN (Lobato, Hohensee,
Rhodehamel, & Diamond, 2012 ) -

%411 Hohensee (2014) 3% &1 18 1Y 2K b4 BOCEUEE B T AR I i 22 4 8
B3 (mathematical reasoning ) FIEAERHIFRAYRAE - DlfgniR B2 4 ¥ [H]
—H SR R - e - BERATEEEHEEM S &
eI A2 B BER B TR 2 - 58 SeHEE O N g s Em A T AR BRI
A BERFNE -

McGatha » Cobb #1 McClain (2002) 3T EFER E#8EE T

(HEFTERIA ST ) BB Y6 T B f# (initial statistical
understanding ) FILH » W H] HHER AR 78 vk 1 HE R R S ik 1 HE B A
JiXHY 2L o Lannin (2005) 3%Et84 0524 B LES O] — (L HY 23 g
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H o BRETEEHEE B ERR - B B AARE R (justification) Ath{"Af
AR —fi (b (generalizations) - DL MAFTRYRE T AR SZH7 BRI
— AL -

[ s B2 A B B2 78 SR R A b 52 A B SR M A B R R TR M g e - R
AT TR ENESY - Rk O IT A E S B MBS E B T
HEEM SRR - DU MRy s g 923 - Flanpiza 2 (2005 )
DUER T8 L3 5% J 1o R M v R B Bt R B2 A i A A [ B B Y B 2 Ak
AR > BRI AR OB E(E R BTN AE o Gravemeijer

(1999) E&%&T—1{E 100 AP fnisk i 2 T EhIE Fr 8 B 2 - (E Ry oo 7
B2 AR SRR R Y L BRI A (E B S i) S8 R R A -

ERFRE A IS E SR E - 41 Hackenberg (2007) iR E bz
fa i — (2 52 AR SR ME RS R AT (B0 BB & R AR IR B R - TR R SRiR IR AS
R B B AU K& A R B A R B S MR e - FLALLAS
RO R AL 7 IR BE AV B UREE - 802 1zsak (2005) Freadam
B2 AR NART S S B S iR AR~ SMEFR BRI RS 2R B B - U 5%
JE& RE TP [ RRURTI Sfe 2 A 2L i (1 o o B SR R RO R WU I B

ey bl - B E B akaT R DIRE N #8 B AT R AR R B R 2
B o AEREYIENRRE B R IRRIERT - Hit - DIEAENREAE R
Ry X - BROERESERET R EMSAEEE - BT G a8AR
BR RIS DR A EES) - H= > EEEE Bk - DUEEE
B ARSI R B h R B e S 1S B2 B S R AU B -

MEZ  FERYUSERELS  BEEHLURBESRE I =TRZ
FIREL BN % - ALRERSRIRE S RN EE e E - 2R EERER
EEHEREZEANE - NEENEEYUERNH R ERE —LME - 7
i — D ERET - BIANDAB R B R RS A AT S E PUERIIEFER EH B IR
Ho WRZFVEM - A5 REEE WS M € A E S R A 2
REJT - {HE > DA Rt TR 85 - PRET AN S8R ~ SRAman s R 52 AR 8
LRSI AR AR H AR KA AT R WUE BT - iR m 2R E 21

SN EEEGETEREHUER - RS HEE M - 242D
BOEVEEREE) - O SR EE 24 1Y 22 T AR A TR - H BT AR
W% - Bt DL B (28 LU I B R B B - S — (2 2 By



TR BYE A BPHT AR DR SR Y

REAER A RS2 A BEREFERE RS - BRI B YUERR R
T2 HHIRIRES A -

L PREEE S A

B T AR E B R SR B WUBE R ARSI - A BB WUE S R A
B2 (EH A AR - R BB PUEER T - DI G
FR o AT A B R B2 2R B2 R E BUER RE T RE AN SR IR - MO PRRT B IR AR 3L
M BB A S U T R R B WUE Y2 JE - 40 Whitenack F1 Knipping
(2002) & Fmae B am A B SR T B Y S8 e g O G - PRS2 Rma e )
FR 8 e PR FE K 33 R B2 E W15 - Polaki (2002) DAREANEE KRS FEH
ENEEIRURET - MR O ATAE T RIRUBESRE G Ehrh - SRR E S %
% °

Eriksson (2008, 2011 ) 7 & i 2 15 22 00 A1 Rkam AT 22 B g PRIG R
W5 ke - AR R TG - RS S SR AR SR e K2 5 RS |
A TSR SRR IR R A A LB A T R R U R R -
DI A RS2 AL B & RS B - Zandieh AT Rasmussen (2010) i
GHEHEHENHEHRGTEREMSER - SRR > RGHHASHEE
TERERAIVBEEBIREE - PR — ([ T DA AR B2 A e T F IR U HE A 22
IEAHEEREVEE P -

MEE (2010) DL Lamon HYLLELLLEMIREEAEE 4 - TR
SAEBPILENMEZERNER - Moth&eHENARE - e AL E )
Iath e IR RER G - MR RAER LI ENSEE B2 -
Barrett F A (2012) #5&WAERMEES] » IMEETR ~ OB NEIREER - A0
(E R T FH ROV BRI 1% - G RSB ZE X R RN S
BWuE - HURTEIISREREE R > NIEETHEEEI TE -

e Bl BRI FEsRE - AR AN A B G O A i S E UE A ZRR - 1
A o E A A E S AR A E BN AENE (productive) HYEEE W
H > FAHEEYOEROR RS ARE RN > SRR E R B T
H o MIsRTE S Ry 25 LA -
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= aMRRBUR

A L2 R HE AT iR B 2K B BRI R Bl M B2 ER AR 2
b BRI IR B o G LUVE 5 A AT B AR AR A ARy B G
BRI ER T EURIBE AR T E B WLER N A MRS - DUERE R4 e
H - IR IR AR M Z BRI ( Confrey, Maloney, & Corley,
2014) -

AN LL B R SRR BOR R R B S F g N sl Fe A BB a5 - AN
EHEHRER - TREWLER AT A G BB ES - DR M E R LHITE
3K 2N Polaki (2002) &t mATEA FIRAHIEERERIZANE » S TER
FRIBEEANENBEE R - 2AEREREHE (probabilistic thinking ) HJ5%
BT AL S SRS - DI AR AR R ERAE N 75 B B2 A R FERE BRI » TR K
—{El[a] EERAZ B PR B R A R W0H -

SR AR M ER AR A BT B AR P 28 R Y B2 U E B 5 1 & e (R BRI E &
FRPa YRR B R - e —(EHE - BE - ERRECRIF REETUER
FRRAKIR - TF A 2 oA B FOR kg A B2 AR BRER RE 0 2 R H T RE Y
PRER o BRI DLERAZ BORMHUR B2 B WOE R AT 2R - 20{lRs SRR A 2y H AR
ELRMFEEABEEENEEYIE - DI EE YOERRETZ
B EEM R E RS - — R IE G EE LR = B SR AR A2 Fr a]
REEBAIPKEL - 588 TR SIS R E LU T -

I A B2 E OB R AR IR AR E - PR EA] DURF B2 E #E RY TP Bl
TiR oA SE o H— » BB EmE ST - BEURIERIZECE » U8 EE
BHOBEREER NS ~ RETAEEHMELZE BRI - EEHIER
A L R R EEREAETE - 2 TH MY ) REEEESL K - &
— REBBEBER - "HTmWE EERG R TETHERER
— R TR T AR E - EETESRANEE RN - Mk
i B2V Bl AR Y B B R A A A B T U Y B B B B A R B PR AR

( Duschl, Maeng, & Sezen, 2011 ) -

AR P DA B B ~ B Em S o0 AT R ERAR BOR 2R B A B2 2 BUE
FIZRUE - FEHE T EmN o A T HR I R AR - HE 0 K
BOKER - R AEEHUER - TR ABFERES © (—) oA EEHE
= MEBEAEEEYERNFAE T (2) oIBERNFIEE -



ELET TS e e Ty

WA A MBEER N RGBSR (=) RELESH
HEE ) EEERAE P o W MR SR s T R R
i o K E R ET IR EEE E 2B a2 T - Hiait
RS MTEGERAZ R A B DL ERYZRIE - DAERET B2 S As R AR
BAREARERES - MAEEBREHAZEHRE (hEE
2010) -

MEZ MEBEHEEREMEEM 2B YERERETIE L - &
W iRE - HETFIEAE = M A ERER - 2R "THE
Mmr,ERE "THTImME, PG DIERIEGEEER - et
BAELEERENEEYENN - BEMRE Eim - BHEEIS
Wrge 7 SR A FE O AR OE - HAEE R -

EERBE W ERREE R  HHM o TR IE B E R FE K
IR By 7 Al A R L F A 28 0 5 — o SEAE R AR
o DR AHMBERNERER - £ & ESEENEEL
WANEE) - IR A BB E (Weber & Lockwood, 2014 ) -
P bt — (@ (G %G - Confrey %A (2014) muigHt » fhe Ll NEEBE

(iterative ) HYZS{EAER » MU —E4G & 2 BOGR ~ SRS A E RS
R BB HLER G« B— ST BRI e S MU B E
HOELRRE - 35— - BREBEPIERIZERE - £= > AEEHRHBEEYERES
FTRIE BB ERE R - 5B - BREEHUERY R B IBEETEE) -
B oITEEYEREGR - 255 0 BIEE2ETUERIRBEANE
MRy 59— {7 B B2 W E Y B R -

BB WOE R E AT B2 WLE R [F B > A0 Confrey A

(2014) FEHREBEETCESE - M EIESEEEEE) - B2T
%~ BARUHISERE  BUMBEER RIS AR E R R RIR S TR MR B AE
F o AR REEE LB R DIg & Ry =X - S8 M E e S R UE R
BV o BN EEI A E S S BN - BRI R A
EREEERELERAA -
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B~ BHEWEN YR

BEWOET 2EHRAEREANSHE - B4R R E B S a5
[RBIER » DA BT BB VR B 2 HE - REME R E B R EETR
HIEZERIR » flan - BEg0E 2 B AR S F R g KOs - fifanyE
B SRR 2, W DR S S R R R R 105
o A DUHOR ZRAT SR BT Gm 2 R IR - B2t B2 AR B
FEAEFERYZERS o (Nickerson & Whitacre, 2010 ) o

. Brla - B2EYOERFTHIHE A ZE EE - #REEREHHE
7T - PR RUIRRENREL - DR B B RS IR LT
g3 AlEREH -

— SRS RIRE

EREWUEREET G - BLEDVE U Fe iR IRIE R PRI B AR Ry e
ELRL - M R AE AR - IR R B2 WUE R 6 H 89 HHES
X - RSB E IR - BA TR ERIIIEE o SIAIRR
Fat2 (2005) DA (AT B Em AN S2 42 S8 028 R B FE i e (ORy 28 RS2 jE
FEEEE - FELAER B UE MOR TS A2 A [ 2 B i AR & Y 2R3 - SR
AT HE & 24 SR 2 S H RN S SR TR Bl - (A IT Bt 52 AR A R T A T R
TR - Wilson (2009) BYBFFEHIEHT - FATEZ R 2 E PUE
REMERBERAE T — P B e SR SR B R LE B i - m] R E R 2

E ] DL SRS TR SR A ER SR SR BRI T A -
T BRI B A SR

i 7 ok A A R B B2 A SR A S R Y BR A W5E - RS B A 0 AT e R
Bhatk - Al LMECR 2 BT EERIE N B HIAEE - pF9E AN BeE AT - T DL E
FAEM B WU R LR - 05 BT 38 s B2 W 2R E e U 3R H
15 AR E B AU ZEHE - Pl - MR (2010) (0B R0
FERIEEBIARYIRNIZR - M2kt & th EERIEE O B2 N A RURH AR 2SR - 55
M ER B AR RE NS R - BRETH — (E LRI LE BRI S = R 3R



PPl | AREHFHARYDERLEY

Fedl] - BEAR - BREWLEFTP sER I B 2 2808 - (ERRFR B B R AU
EEEZ2FHEM -

= FFEEERINITHE

BEWERME ST EAE BB - R ER RIS E
TR 2R & - BEZ2E (diagnosis) FIEIE (remediation) £24:
B E AR ER] ( Sztajn, Confrey, Wilson, & Edgington, 2012 ) - {54[] »
Battista (2004 ) DIGEAIEE ERAIHIEAIMHBITSC - 28 B H S22 4 Hig
e RE I S Y B S 3 R B AR AR I L B - HFSRRERIEH - FiE
EER S R B R T R R AT ORI B2 A U ER BRI AN - ]
DUMECR R R ERFF & R T A - MOt Bh 824 AN [ 22 5 RV Bh 28
fi -

[l - BE2EGPUEZEAE ERFRHtEZ B EsFE (diagnostic
assessment ) ~ JE R4 EEE (formative assessment) FYE L[ - BHE
EUERI RS A Z BT MERT EAE AR E 2 - 20T 5 RE 2 A EH R
BANHEMSERER - At > FEEEPUERR T - BB ZEN
TR - R DUR iR 2242 & T RYBERRE T - DB SRR H 2 A 5
B - PERF R EER A WY TR K - ISR BRI - DUB IR AR
BRI SEREWERINEIZE - SIS 852 A4 2 B )i B R
H]% o
Py ~

SCHF AR B R A B

PN T E AR B A WIRR R R AR - FDE IR B A R AN R Y
BERER T DINGREHE G A MR B EEE) - M EER
BEATRS - DR 2 AR B R B i - (I - ZREM S 2R A
{AT A DR AN R IIVRCSE - RE SR M B IR IRE - b M 58 R R (PR A 5 A B2 AR AN [F]
IR ETRES ( Carpenter, Fennema, Peterson, Chiang, & Loef, 1989 ) - Ef
Mo EBETESE AR RS MEE R - SRR
G2 BN - R RTE ER B TR E N B E S E A EE B HEH
ERAEEENFA TR - DR F SRR RAERE -
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ME2E OB R T ] DUBE (25 Al 28 Je 22 A B 52 RE iR 4N - = AT
DLEEMAMEEMSE CH NS EREME A SR RFRHEAE - TEr] DI
P 2 R (Wilson, Mojica, & Confrey, 2013 ) - Wilson

(2009) FLIEH - fEFFEEREPLERIZF T » Bl n] DMRIBEEE §E
PR LRy G AR R OB BB BT ~ oI SR AR BB R - KA
B R E N A BB R ERE ERZR 5 MAEREBEZFERES - PEaA]
BLER R ) - DU EIBE SR A BRI IR - 181 28 e HY A I B 2ERE TT -
McClain (2003) FyWFFEFEHY » 38 FH 22 4= B2 A7 (E RS A0 22 (2 B ek
EE R RN EER R T - gE5 T BRI SBEN &S BRI
{ERES A2 AL BINRCER B HER A -

i BRI - ARIR 2R E B~ B T o0 AT BNER AR BOOR F AE P
# R e R A B E - B A SRR A{E M (high degree
of plausibility ) FI5 HHY A FEMI4E: (predictive useful ) FHEFH

(pedagogical practice ) Z21# - 2 E 2 E S 7HAT (anticipating )
EARMEERE - B (monitoring ) BAREH R - EEF

(selecting) FfERIHENE ~ ZHF (sequencing ) BERALH; » DLSGH A

(connecting ) Z{HIEEFRTE 2L B T)HE (Stein et al., 2008 ) -

AL R a] DURF 2 E uEE RIS+ (—) R B2 E
B (2) BEEAEETLOLHNEREER » (=) FEHETHASE AR
Batem - DMEESE A HEMTHIERE » () R EE A EN
28N - DUEIE - fHAR B TS BB ET - (1) MORFFESEAEERE
IR+ DUR (X)) {8 FAE 2N 5526 Bl R AR 3 B 0 S B S 2 5 < sk

( Wilmot, Schoenfeld, Wilson, Champney, & Zahner, 2011 ) - {Jl|%[] Barrett
FA (2012) A= ~ =FER AR A EHIE (linear measurement )
HITH D BCEBR AR - BEEARFEAE R ER - KEMELE
TEHIE TR B TR EE NS - EMES RN EEERR - BE
DAER AR B2 R LR U2 R - AT R & B2 AR B2 i SR 2 i T HL -

fh ~ S E i 2 L L H s

KEEEYENERANRESRZEERNIRE - WA EEE
WUERIAIE - BhELAR B IERRG] > S22 EHUERE RS RAEE -



ELET TS e e Ty

B EIAE M S E WUERT - ZATaCE AR HAR B R R TE  ITE
B AR B N E T AR - IR BREEE (2005 - 2008 ) HYEEEHIET
FetE B AR EYIER P& - I PUZR SR HIRR S E R - i HAE
SR GBI - A DUEIS E R A B EN RIS ELE S o (R
£ (2005 - 2008) RUHER] - EREEEBEGIEAIFER - B AERIE
2 - [l - B HEEYUEEBEREVIHEE S ERThE - DURCRZK
AIRERYZE R o IR ERGE S (2005 - 2008 ) HYRFFEIEREEEE
EEBEHEUTTED] -

EFREEHIERE A 2 HAIRE - BieA P EE =B > aJLLET
EFREEF O HU NIV SR H R E - i BRSCRAYIRS] - A ED
pREEE (2005 > 2008 ) 52 E [P M M oIS B HUEE G > B
ALEER RS - SEWUERIRBE AN TR ED BRE T - AR E R
By - BAENBERH 2B HUER 530 DU REANSEE - &k - Bk
[abEE: - BT RSB BN SElE

— AR

FERERE R, - BREEE (2005 - 2008 ) & 5o )i B2 5 e i Bl e R it 7
(] B2 B~ BRI S R A EE S R R E P
A A T P R LU B R A E RS - B R
DU 2 QBR8P S DB R AR © b oo BTl R P SR R A R T B YRR
AT B SRS WY 2 PR EREE -

BRSP4 E P iR py 2= e & - RBEER - PURER
FIRE I IEAEAT - MUREGTREEYUEN IS - Rk o S E P
TR AR R R BA RE T S RARAT - BXAT N B R TFS - PRk
—{[E A [P S A R R B E -

ASELL T EP EEAENE SR SRR - SR
DUR B R BRI RCIE UL » 052 1 - SESR P Ul [ T 1) 2 A B Y 2 2
A (HERE SR E WU B B R LU B S A = PR
BB - DU N S R i FH S VY (8 SR PR A P REL Y

I}
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<1

F=t=%%—#H

il JEZ ok L 00 i 1) 52 T L A s

HEHE

AR R

HETEE)

EE=AKr P
T2 ~ B
B R T [ 7 Fi] 2
LR A P B
g EaodlE

fii R WS - 5
TEEEE |

SRR -

o0

+ TR ZEEIHERR 6E

T3 AT HE R AR B P YR E
FURF B > 28 SR T B AR Y
B il -

3 B R R AT R RO TR
1

B2 AL ~ 22 e HE BEORT
AT AR R ] R

+ HIERE

T R AT R S -
SEE 3 2 1 R - S
IR -

ZH— AR %%
o Fr | P Al
) Wy TE
Bi o BESREA R
s BmEHETE
Rl - G H R E
RIS -

BORRIR - BEEBGEE (200 @ 8-22)

= EHEREB

PERF RIS - ST AR B WA SO — (B (IR E
SEEIE BRI AR (B o T (7 A L A A B M A (A
BEHBER - TSRS -

(—) TS HE 5 B

B - AT AR AR B I B A ak A T B WU A B B B E BT
5 R RREFERE AN R - 5 S S B Bl B s AT & (1] 22
ARVREEERFA] - RS EYEREBE AR RN T

RRRESRIG I -

FEBREEE (2005 - 2008) HyEP E A HIEAYEEIT - FAlfiH =
ERFHOER - DRt A REE T & - B EEEREIEE
teer s (EEFER AL EY EREEDA B EEN T  KIBE CHIRAIRERE -~ £
T RE B A fe FH R Sk [R] e 2 B A U TR -



TR PP ABPHT R SRR Y

(=) FERBENSEY

Bt EWOETE BN - ZETER T 52 SR EL S BRI A  [F
Rf - fEEAERAE A ghh - SEEERESNER R AN SRE R - (FR i
HEEE) - BB BRI IR - DIHERE SR B YU RS B o e
HE -

BRzEE (2005 - 2008) FURy - fEE MR EHUESENI - ERZEE T
HYZERIE SR - iR S22 5@ ] 2 TRy SR - B E R BRI E
HEGED  BAENSEBR M - DUREZET LR SE N - fla0 -
{EMEP BB S B - AR DU T URGETTRER - 1 Hars4d
Y [ fF2 B A B R R SRR AR — B ER B g R 7 2. BAEEREE RS
F 2 TTHYE RSB AR RE TR 2 3. BRARHREP R E B R B2 T H 2 E
PRI R U 2 4. B2AE R e B i B ) & 09 SR WE B L E R (Y 2
LHEB R ?

= AR

SEYUENI S ERE - L2 il Rl A2 R B S B HUE R H
fE ~ BPEGT » EE MRS B AR TR B B BRI SOR - AT DAk B
AL SRACR SR B BB PR B HUE R AR ER - B A B B B B WUE R
HEH G - PR Y E HIE -

DAL [Pt S Rl A S A Pl BBy /T DU DA PUES > DA B2 9E
EEFE R - BETRE MR AR IR - — 20 H— > &
FERERETT - HEm A2 AR RIS HAR - BGTIESEREE) - 1E
BEYUEARZTHBEFFI M 2 B2 EE MR - 2EYEREZ
LRES I B2 AR S R EEME SIRE T © B = HHIEE i 2 E PuE IS B
U RESR S SR AN E G R ? HIU - R E 2B YUEN F
oo ZETRENREME PRV B IR A - HEGm AL MY ERER T 2

LR FE 2 (2005 > 2008 ) & F HE e B i & 1 52 25 1 5 Y S A8 ol B
Rl - HNABINE - RECELUTNUES @ 1. BEGUEFATR A 28 PR
R i Eh e S R E TRy R R O H AR HEm A S A RE A S R Ay TR 2
—EHY 7 2. ZB PR EE DR S (e B2 AL BRI 2 ST AV ER AR AT R
W& > DA R Ze RO HEE R AR T 2 3. TR ERAAE 252 B U B RS AHT B 1

193



MU HAREHTER F=F+=%%-4

194

R AR - A TS BEH R SN R2 BT HH B2 AR B R RE SRS BB A R 1 DA
FEBRBERER ? 4. RREEZEEPEMBTNERE S - 2
Aili 2 7 REH #E 3 B2 2R 12 B P By 2= Fl HE BRI Y RE TR A SR B IR 3 2
o ATl - EEARFRAMIERRFE S (2005 > 2008 ) (&P E fd B T B 22
BWLEAAIE - BiEEE s =EE - SRR YuEe R - 'IE > D
Fgat I ERE - WA ETE Y - AR BRIl & TR - EHERS B Rt A G
A AR SCEREEBR = B2 - DUMOR 23R 2B OB BE A F E
s - (H2 - MWHERARYE @ BP BRI E N SEEYLER RG] - 2]
2 BN A SRR EE N - EERAUHIAT - JhE R EE SN
FEILATEE © SHBIMENE M BR5E 2 RSB HUE R G H ERR E (F 5 8 8
E2RAICIR - RR(ERNER « BB S FIE B E B AR - DIF &
TETEBINRAS e BT B RS H i B B2 AR YRR AN 8 R K -

BAAMREBEEGIEREREA R - 2EYUERYP BELAR - DU SEE
WHAE S =B HEF - SRS S o

— ~ S2PPEREREAE

RN EENER N EN A REZRERENL > SEYOERFASS
AR - FENHEEE - AEEFEREESETE - DY
RRAT G A METEBERAS T REVZEL SR Z80E - I BEA SR B R R L 22
A RREIIFE A ER AT - RIS B BT AR AV B AR SRR F A
KHVER - DU EE A AR R TR 41 i B2 (8 22 B WU B E AR E R H B AT
R RBEPUEHNER AWM S - EWIEEAENTE - JEEREGR
F2 ~ i ~ ERARERIER 5 S O R AR B 2 B [ [r Y K

ME 2 BEHEVFRYZEL "2EYUE ) (B SACEHEEREE
5 o (ERE ~ B S REEPUERRERET - FEHERGTERE - R
KA ERAERRATFR > ERAEEHE - P —BESEEMFENS
HEFERHIZENS -



PPl | AREHFHARYDERLEY

L BHWERE LR R

HRHYZGER - SBEWLEEER "THEMN ) M THE W E ) MEK
T3 e AP AR « BRERIE ~ 2482 - BEFELREEF
Bifcis F M= - FOF E R AT E R SRIEEOR (1A - BREERTRET IS
R IR HET B S i 2 T s =0 - 52 - 28N
EAARIFAIE B 2 B (E S B YUERI N  EERGIRIEIIA -

=~ SEWGERER

HER P E WU B DA R AR RIS R - e MR AR R R R
FERE - R RARE VB AR R TR EN BT - AR 5 PE A = e R
HARRERIEERE - (H2 - S2EYUEERMEEEYIENIERE  BitdNEg
pEEe - Altheg R AR AR R A BRI R (E A - BETEL S R
SR H ER AV RS ELE IEAVTERE - DURHUR 2 Al SE B R B B R E 5 U T
RE ° WAl - SR GUERIFHRANT ST M0 R < 8 FH IR TP R B2 AR B B B2 I R
B - BB NRGGTE B RIZE > DR I EAET H S %R
FEAERENE - MO BT R A 5 -

faZ - BREPLECHE AR TR 2R R S B E A
EROWTTERRE o RGBS © TG RN A B - Alhaiil S AR B
BRE - MR RN SRE NS - AENHR A ERIRE - DURA]
REfF R A FERE M RE RV B ER AR - T H. > A] DG — P YR B e
JERRBATE SRR G2 - BB AN E A MBS AR E N T A -

% - A

o7 o R WU A SRR EIRAEL A - FAM3E3E - B YLERIFHRATT T
FEBISN B B Z W 2 2w - 2B HUBRIMHBbT 9 A 4 H B
A - B PHEYUER S ERKNIHEH BT R
PERIE ZEMERY - 2R1 - SOREEER A g - B T BEYUE ) AR
Featord > PIFIRAZ FI R -

Al - JAMERAELEE -« SRR REZ AN E - BEEEIYE
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FTELEE - B2EYOERRFEMAEIERNERFER - fFHEEYIEE
EWHEHE VTR AIITHINIZE ST - AR ZRRERDTTERRE - MR
I

BEHE ) EE2EHEHEA LR RERE
— ~ SR B - B R 108 e L EL L E R G

anfe 5 R ERA: R S ER R B SR E WUE IR SEARL L - LRI B2
PR R 328 fre B R o B R A S Y B2 W R AN AT R i - 5@ R 2R BT
FERVE BERRE o BIA0 - FATAN(RT #E BRI AR s PR AR T IR IE LAY B
S22 B R IE BRI - M HA B 242 1Y SO JH B R FEA sk
& o DR ESEEPUERISIR - BARRR E SN TR E S 2 S
f 52 ANRI B AR P o BRI YUE AR E B S SR A U AR RE TR
i o [El R 15 A AR AH AL S P el R - 5 AN e R A — D ROBRES - A
R E I M AR R W E B B A R B A - BRAERVBIER R BN RE

EEEYIERISIRY N -

T AR B R RREE ¢ B (b B R AR RS 1Y
AL ER 1) Je) SR BE i

1 H A2 2 EWOEM e SR - BN B R E 2 E WoE Ry
— AL Z B Gy - DLURORF R W E FE IR R R B2 kRS - T — 20 R
TR E B IRAS B S B B G - R AR - AR - R EWE — LRy
BB B B2 Bl G - n] DU & B B2 U E Y[R RF L - #E HH S e T i
BEWENHZHE - IRERREE A EE O BRERAIEENE » 5
BB ESE -

bR T B AN U ER — i LAY R SR B B R AN - BT R B —
5% R W R E PR NRAE B2 R R A o (EERIE A R B ARAG Y
BER R =R - RIEEY EFEEBENATREL LIS - DURIR
AAE B2 E R A 1T B2 R E i Gmae (justification ) F1:3E FHERFEEL
BEANERERZKE - BURECEETEN—R(LFH - IE52E0E
RS (instructional validity )  ( Nickerson & Whitacre, 2010)

ME 2 ERYLEMBEEEN /T HEmES - A DI FEE



TR B PE P HT AR R R

51 R IR B B IR o) B B G T B 1) L B [ T R R 2R
BB AR o FE I — M AL AR PR B MR A Y Jog TS P B B2 B iy
& BBSE AR E M AR B - R E MR B R B SR
ST DA ¥ 78 R 58 e SRR AR HE IR IR B L - sE RV B2 RS R
MIZETF R S E R E RS a%ET (evidence-based design) HYT A -

ANt [ AT o B W Y 2 B2 A — i b B B 4 e S S B Bm A
7%+ DUMBCR 32 RERE MG & 5 R B E 12888 - B INEPFEEE - 2ET
RAAL AT 2SRRI,

b

= ARG B - RS2SR e
OB

R EBPEN R ETEEFRREBLTANHER - BERE
NAEFIHETBEE A E) » ERE4AE AEERZE (context
personalization ) FIFR=SALHERZDVEHMAMES & - HEHFEEH
BN A BB AT S B R BT R A 9 R A (] A Y R T B BRI AR B o BRSO
fEA2 5 L (personalization ) FYEUERATFEAIBEEESE) - BN BEERRE
R A4 B 22 B2 72 ( Walkington, Petrosino, & Sherman, 2013) -
MAE R B R IBIRE ERE R Mm-Sl - B FRFEASEEENE T
14 (intellectual autonomy ) AT f#RE RIS G % EAYEEST (Nickerson
& Whitacre, 2010) - BHER » B4 (G SR FIER = SO LB A9
WEBERRTEHTE -

{H2 - HEEYERIZE T 285 S B G R AR A H 2 B Y [ e
XAt - BRGEERERISEZE AR LB - MR EE - &
FRE—HHIse - B - E2EEEYOET Ry E AR - EE
BEWEEAGE A (individual ) BLEEES (collective) JE X | - FlE%E
R N B IR R E IR E U AR i B 2 A R U ~ BESR 8
BHIREST - DURTERRAE R B B EIRKE T - BEuERERE -

P9~ B2EPERRER &S % o0 BLGa B HIWETE 7 3 1

w5

FEREEEE SRR - SR WUERTE R AU  FTE AR E

197



MU HAREHTER F=F+=%%-4

198

it e 28t - A% - EEENBERFUET - B ARE R
Y -

HRF— B2 EYUEE AN R R B RIE R E G - @ HE R A - 58
28 T RE 75 S A & N R Gm B R AW 72 U7 - W WUERI A R KAH
FIEABE - DIEREE OB RIS - Ehf) BRIEH A
FFEEM: (Sztajnetal., 2012) -

FE G LT Em AN SR B E R ST - DUR AR 2 nlRERY
BEERIE - MZEMFAEETIRY B ITae st a2 IR - GIa0 - 1E SRR A ZE A L
R EE T B TR TR (2 D BRIE B 0 B T - DA BB M F 2 22
BIEEIRSEHEETOE - MFREHRE - HIN » RKFEETESES
AN [FI B i B B 7R BUS R B FET 9T - DR 2 B HOERI A N S =
SR WUErHEERERANERN R - 2MEETEERNEEAR (LA EHE

b

h > BURBHSEFE R A ME R

HIAT > 2N RA W HIE A 28 WUE R AT S a6 - mt
SRR - BRI EAE AT F R R A E R B M G e - H— o B
A BETR S EHUERHE B B2 S EPUE R AT E SRR

7’1_;_‘;0

(— ) 0% 5238 S 1) 45 17 OB

KB PRaT 2B W0 LR SRABER IR EE - SREEZR IR
sFSEREE - HERY > EEEYUERIMIIES - FETHIR BB HEE - BN
ZLRTAN ] (6 S WUE Y SRR - B FAM A R 2 e 52 78 5 S ]
DE BBtk 8 (Land & Drake, 2014 ) -

SR ET DA 2 RERAGH AR B N~ LHREHE B R RS
YRR > RREHELEAVE IR o AT DAZATAN (]38 RER 6 A ER
EEFRZEREEYE - DUEEMEE S E Yuaraferh - 20 el
AL EnEfe - e AP SRS - NEZEmHEHE - 5L
e A 52 B B WE Y B B IR -t (1A 22 7 T T e i P B S B R
o NIt - A2 RAEET AN A 6 FH SR E OB R I - BEEA
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HHEEEE GBI E A E TP R - 8 — (B B B{E1SAR2K
R AEZ eI ST -

(%) BE B WE B EE e T

HEARCH NP EERM BB E R BB E R 2 - B
MEEERAATERECDE —EWER - B2V EBERYUEN AT
FRE T o ARMfESimon (1995) FTRLAYBUERRB A » R R &R
FEFERE ~ PR PERE DAR, B2 AR B B ER A  ER 2l B PR B M R S R
o BRI S AR B R AT - FSCEUR » E M g
BEHENEREERR - EEYOERE SR BEIESIEEN - LPEHE
TEBA O] B2 AR B Y BE AER IRV R (Sztajn et al., 2012) s

AN o AT AR A B AH W A o A0r]SE A AT A AR AN R E
IRIRE - IARTRE R AE AR - F¥E - HilZ2E AR TS A
Wk B BEIRAS R R DA BB OB S - DR RIS RSB ARG
RRE T B O B i B2 O E O P SR B ZE RS U B2 B W E ERAR R 2 I E
fiid. ©

RIS 3 M AR ~ 15 SR ARAS A R AN B2 0B 5 = | M R 9E A &
b B GEALRO B R 2= B By S R B R P T oy BB VB E IR Fe(E(E -
BB ARKEEZE TIN5 -
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Learning Trajectories in Mathematics
Education Research: A Literature Review

Wen-Chuan Lin*
Abstract

The purpose of this study was to introduce the learning trajectory to
mathematics education research. First, I briefly review the literature, thereby
documenting that learning trajectories are learning structures composed
of teaching goals, students’ mathematical cognitive development, and
teaching activities. Second, I explore the sources of the development of
learning trajectories for 3 areas, namely teaching experiments, theoretical
and conceptual analysis, and curriculum policy; in addition, the technique
for constructing a learning trajectory is illustrated. Third, I demonstrate that
there are 4 functions of learning trajectories: anticipating students’ learning,
developing curriculum and teaching, assessing students’ mathematical ability,
and supporting teachers’ professional development. Fourth, I introduce
an example of a learning trajectory to explain how to apply trajectories in
practice.

Finally, I discuss the implications of learning trajectories in mathematics
education research and offer directions for future research through the
following 5 points: coordinating student context personalization, combining
multiple theoretical perspectives and research methods, developing local
theories of teaching and learning in specific contexts, inquiring into how
teachers use learning trajectories, and applying learning trajectories to
teachers’ professional development.

In this article, I explain that mathematics education research integrates
empirical research and the requirements of instructional practices to facilitate
students’ mathematical learning and to ensure teaching quality. The function
of learning trajectories is to provide mathematical instruction to students by
integrating the cognitive development of students, curriculum materials, and
intended instructional goals. Learning trajectories are a crucial and effective
tool for mathematics education research.

Keywords: learning trajectories, teaching, learning, assessment, mathematics
curriculum, teacher professional development.
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